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The text of the proposal arises from concerns on the possibilities offered by new 

information and communication technologies (NTIC`s), which allow to increase the 

capacity of citizens to understand and participate in society. Creating alternatives for a 

better dynamic in the work in the classroom. Understanding the profile of these new 

students, born in the digital age, called digital natives (Palfrey & Gasser, 2011) that 

dominate the NTIC's with ease at the same time, they have increasing difficulty 

interpreting everyday situations. 

The NTIC`s (computers, smartphones added to web) enables the creation of a 

structured public space on low power relations up, which allows us to think in derivative 

processes of emergence of inter-subjectivity, in turn, has as a point of starting a form 

of collective thinking that points to social transformation. It is, to replace enforcement 

action by another that originates in the intelligence of all actors involved  in  the  

process  and  can  contribute  to  the  formation  of  a  collective intelligence. 

You can see some tensions regarding the use of technologies that arise and 

changes that occur in the teaching / learning process. There is a change in the forms 

of interaction and appropriation that implies a process of adaptation by all who work 

in the educational environment, not only coordinators, teachers and students, but also 

the agencies that subsidize the educational system. This implementation, as these 

changes take place, deserve to be observed as they often technological devices are 

present but do not mean a change in the teaching-learning process, as claimed by 
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Egler (2012). A much more comprehensive process is needed, including training and 

expand the debate,  in  which  we  discuss  where  the  borders  to  the  educational  

field.  A methodology that sees the classroom as a place of transformation and not 

replication, prepare the individual to be subject in and of cyberculture, to promote 

a dialogue between citizens and city with mediation of socio-technical networks and 

not the use of technology or technological artifacts in City (Lavinas & Veiga, 2013). 

Understanding that education and city is in daily life, wrapped in our lives in 

various acts: doing, knowing, understanding, the live, the interact and above all in 

proposing. This education can happen in several places, with new media and new 

entrants (Brandão, 2004). So if we are talking about an education beyond traditional 

spaces as guides Gadotti (2000), we consider therefore that the city provides and 

enhances educational processes. Make a connection between the place and the 

environment in which the individual acts, a reading of personal space, the visual 

processes, memory, affection and identity. The construction of the image and memory 

as proposed by Kevin Lynch (1980), seeking an identity that connects the individual 

to place a reciprocal relationship. 

Think education and city is not new, what happens in contemporary times is as 

if both were  fully  dedicated to  him,  as  if  the  bond  that  united  them  was  broken. 

It  is necessary to reaffirm that knowledge is a condition of citizenship, social and 

cultural capital which speaks Bourdier (1998). Disassociate them is lost, in the simplest 

sense, it is clear elements that constitutes us in and with the place. There is an 

invisibility of the place, the city that deconstructs or fluid makes the idea of belonging 

and writing as an integral part, forming a gap between what is home to you and what 

designs. 

Imagining the individual as an element that operates at different spatial fields, 

one with regard to personal space in which it is he who builds and sets its domain 

and limits and the collective space in which the use and appropriation action is 

associated with others. In both, the limits are invisible and flexible, allowing you to 

combine and be reduced in many ways, this appropriation of space causes the 

behaviors and procedures that will guide the use of space are set by drawing an 

affective behavior and also symbolic, that gives meaning and makes it able to 
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recognize it, to propose or even  apropiar up  physically  and  mentally the  same,  

seek  or  promote a  balance between what you have, what you want, what is really 

necessary and what is possible. 
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